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Program Development and Evaluation:
The English Shower Program at Tama University
Yoshiko Usui
This paper attempts to describe the development process of the English Shower Program at Tama
University. It begins with a general description of the program background and the new curriculum. It
then moves on to an evaluation of the first year of program implementation. It is followed by the description
of the revision made for the second year of the program based on the first year evaluation of the program.
Finally, it concludes with a presentation of future directions.
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Program Background
Program Evaluation and Needs Analysis
In the summer of 2001, as part of a university-wide
curriculum reform, it was decided to strengthen the
English Language education and equip all Tama
University students with solid English communication
skills to adapt and blossom in a globalized society.
As the first step, a program evaluation of the former
curriculum was carried out with the new objectives in
mind. The evaluation process included class
observations, formal interviews with English teachers
and the students, and a questionnaire survey of the
students. The problems were identified as follows:
1. In the listening emphasized curriculum, the
students remained passive for the most part
of the 90-minute class. Students’ English
speeches were confined to the utterances made
when responding to questions.
2. Classroom language was Japanese in most
cases, except for the few classes where native
speaking English teachers were assigned.
3. The discrepancies between “interesting”
classes and “boring” classes were so big that
students’ satisfaction level varied greatly.
4. The class objectives were not clearly
communicated to the students or the teachers.
In some supposedly speaking classes, TOEIC
preparation, video viewing, dictation, or
translation were introduced instead.
5. There wasn’t much rapport built between the
teachers and the students because of larger
class sizes and the fact that each class met only
once a week for ninety minutes.
6. The class size ranged from one with twenty
students to one with over fifty students, leading
to varied satisfaction levels.
7. For class placement, previous entrance
examinations were used.
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The New Program: English Shower
Objectives
  The new English program, the English Shower
Program, was set with two general objectives:  to
develop English proficiency and to develop effective
general and intercultural communication skills.
Students who complete the program will be able to
actively engage in basic English conversation, to deal
with basic business settings, to give a speech and
presentation, and to have fundamental knowledge and
understanding of intercultural communication.
Design and Approach
In order to achieve the program goals,
communicative language teaching (CLT), which is
based on language learning principles that “language
learning is learning to communicate”, that “language
is often created by the individual through trial and
error” and that “intrinsic motivation will spring from
an interest in what is being communicated by
language” (Finocchiaro and Brumfit, 1983), was found
suitable for the program. Thus, classroom activities
will be learner-centered, cooperative, content-based
and task-based, engaging students in the use of
language for meaningful purposes (Brown, 1994).
In addition, the following seven points were taken
into consideration in the designing of the curriculum.
1. An English only policy was implemented so as to
maximize comprehensible English input, which
is a leading contributing factor to acquisition of a
foreign language (Krashen and Terrell, 1983).
2. It was designed so that every student would have
to take a 90-minute class of English every morning
from Tuesday to Friday. This schedule was also
implemented in order to maximize the amount of
English exposure and familiarize the students with
English.
3. In addition, it was designed in a way that each
student had two main teachers, one on Tuesdays
and Thursdays, and the other on Wednesdays and
Fridays. In other words, students met with each
of the two teachers twice a week. This system
was implemented to enhance continuity and
actualize more individualized teaching.
4. Class size was limited to a maximum of 23
students so that more individualized instruction
could be given.
5. The TOEIC test was introduced as a placement
test as well as achievement tests, taken at the end
of the first year and second year respectively. It
was felt that an external standard was necessary
for the students to measure their English
competency.
6. For a successful and effective program, program
integrity and continuity must be guaranteed. In
order to achieve this, common textbooks were
chosen, common mid-term and final exams were
administered, and monthly and between-term
teacher meetings were held.
7. Creating a community where the target language
is used is another important factor for successful
mastery of a foreign language (Fishman et.al.,
1985; Fishman, 1991). The teachers’ room/lounge
was named the “Common Room” and was made
into a space where the common language was
English.
On-going Program Evaluation and Needs Analysis
  Needs analysis of learners sets the foundation of a
sound educational program (Richards, 2001). It is not
satisfactory to conduct a needs analysis only prior to
launching a new program, but it should be, to a certain
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extent, on-going so as to understand students’ needs
more accurately. Therefore, in this program, informal
and formal interviews were carried out throughout the
year to listen to students’ voices as well as to
understand what we are trying to do. Minor
adjustments and changes to the curriculum were made
accordingly. In the process, a student volunteer group,
English Shower Support Staff (ESS), was formed with
a student-faculty communication channel as one of
its main functions. With the cooperation of ESS, a
program-wide student evaluation was carried out at
the end of the academic year 2002 (The results will
be discussed in the “Evaluation” section of this paper).
Curriculum
  The first year of the English Shower Program was
started in spring 2002 for the new 1st year students
(English Shower I and II). Both English Shower I and
II were divided into two types of classes, each with
distinctive foci. The Wednesday/Friday classes (I-A
and II-A) emphasized the four skill areas: listening,
speaking, reading, and writing. On the other hand, the
Tuesday/Thursday classes (I-B and II-B) focused on
basic communication concepts such as structures of
small talk and discussion, and intercultural
communication awareness. Presentation skills were
also included in II-B, where students prepared for the
English presentation festival.
Common textbooks were chosen for each course:
I-A and II-A: Fuller, D. and L. Fuller, Essential
Listening 1, 2, 3, MacMillan Languagehouse.
Mini World 2002 (Special Textbook Edition),
MacMillan Languagehouse.
I-B and II-B: Homan, R.M. and C.J. Poel, Developing
Expertise in Social, Intercultural, and Recrea-
tional English, MacMillan Languagehouse.
The “Presentation Festival” was planned as a place
for the students to show their progress in the first year
of the program. The latter part of IIB (Tuesday/
Thursday fall term) was used for its preparation.
Students were divided into groups of an average of 6
students. Each group chose an aspect of Japan they
wanted to share with people unfamiliar with Japan.
Each student in the group was asked to speak for one-
minute. It was held on a Saturday in January. The
preliminary round was held in the morning in six
different classrooms. A total of fourteen teams were
chosen for the final round held in the school main
auditorium.
In addition to the regular curriculum, some
program-wide activities, which evolved as a result of
an on-going program evaluation and needs analysis,
were introduced. By the end of the spring term, some
of those students who got more interested in English
communication voiced their desire to have more
communication time. They also expressed that they
wanted to meet other teachers in the program.
Consequently, three activities were planned and
carried out.
  The “Casual Talk” was introduced as an attempt to
provide more quality English communication time in
class. Each class of 23 students was further divided
into three groups of approximately 8 students each.
The 90-minute class time was also divided into three
blocks of thirty minutes each. Each group of 8 students
came in for thirty minutes to casually talk with their
teacher and to get to know each other better. Another
activity implemented was what we called the “Rotation
Mini-lectures”. In this activity, all 14 teachers teaching
in the program at that time, visited each class for about
15 minutes and gave a presentation of his/her personal
intercultural experiences. A “Year-end Party/
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Christmas Party”, which was produced and directed
by ESS was also held.
Evaluation of the first year of English Shower
TOEIC
In the English Shower Program, all students take
the TOEIC test three times during the two-year
compulsory component: upon matriculation as a
placement test, and upon completion of the first year
and the second year respectively as an achievement
test. The average score for the first year students in
April 2002 was 264.3, while the average score a year
later in January 2003 was 286.1 with a gain of 21.7
points (see Table 1). The average gain is not a
significant one; however, the distribution band became
significantly wider (see Figure 1). In April 2002, there
were only 13 students with a score higher than 400,
while there were 41 students in January 2003. As for
those with a score over 300, there were 85 students in
April 2002, whereas there were 137 students in
January 2003. The gain was solely in the listening
section with a one-point drop in the reading section
(see Table 2).
Table 1:  TOEIC average score in April 2002
and January 2003
TOEIC average (April 2002) 264.3
TOEIC average (January 2003) 286.1
difference + 21.7
Figure 1:  Histogram of TOEIC Scores
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Table 2:
Average (April 2002) Average (January 2003) difference
Listening 151 173 +22
Reading 114 113 -1
Difference 37 60 23
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Questionnaire Survey
Questionnaires were distributed on the final exam
day to all students. The purpose of the questionnaire
survey was twofold. One was to find out students’
perception on their own progress. The other was to
evaluate students’ satisfaction of the extracurricular
activities that were introduced.
Almost 70% of the students felt to some degree that
they got used to taking classes taught entirely in
English. In the mean time, relatively small number of
students (5%) strongly objected to this point (see
Figure 2). In addition, close to 60% of the students
indicated their willingness to continue taking this type
of classes (see Figure 3). To the final question asking
whether they came to like English more, almost 50%
of the students answered positively (see Figure 4).
These results support the immersion nature of the
program. Furthermore, it can be safely said that for
most students the experiences in the English Shower
were relatively positive.
Furthermore, students were asked to evaluate the
extracurricular activities from three points of views:
whether the activities motivated their willingness to
study English, whether they would like to do them
again in the second year, and whether they would
recommend them to the next first year students (see
Figures 5, 6, 7). The “Casual Talk” and the “Rotation
Mini-lecture”, which provided students with a fairly
authentic communication context, were the most
popular among the students and seem to have
Figure 2:
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IV. I'm more used to taking classes in English.
strongly disagree
disagree
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V. I want to continue taking classes in English.
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VII a. I came to like English more.
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N/A (liked it to begin with)
Figure 3:
Figure 4:
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contributed most to raising their motivation. Despite
the fact that it took place on a Saturday and the amount
of time and efforts students had to put in to it, the
presentation festival was well supported. With some
adjustments and modifications, this could also be made
into a strong contributing factor to students’ motivation
in studying English.
Adjustments made for the second year of
English Shower
English Shower I and II  (for first year students)
Looking at the TOEIC scores, results of the
questionnaire survey and responses of interviews with
students, it was felt that some adjustments and changes
were necessary for a more effective program. First,
two aspects were added to the program: reading
marathon and speaking tests. The reading marathon
was added to English Shower IB and IIB to strengthen
the reading skills of the students, an area that was
neglected in the first year. The speaking tests were
added to English Shower IA and IIA so that the
students were evaluated fairly for what had been
emphasized in the curriculum. The foci for class A
and B look as follows.
IA and IIA (Wednesday/Friday):  everyday
conversation, listening, speaking tests
IB and IIB (Tuesday/Thursday): world culture, speech,
presentation (+ presentation festival), reading
0% 50% 100% 
rotation 
YE party 
pres. Fest. 
casual T 
I. Do you think the following events motivated you 
to study English more? 
strongly disagree 
disagree 
agree 
strongly agree 
0% 50% 100% 
rotation 
YE party 
pres.Fest. 
casual T 
II. Would you like to have the following events in ES 
III and IV? 
strongly disagree 
disagree 
agree 
strongly agree 
0% 50% 100% 
rotation 
YE party 
pres.Fest. 
casual T 
III. Would you recommend the following events for 
next year's ES I and II? 
strongly disagree 
disagree 
agree 
strongly agree 
Figure 5:
Figure 6:
Figure 7:
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marathon
To meet the objectives of the program better, a new
set of textbooks were chosen for the academic year
2003.
I-A and II-A: Biegel, K., What About You? 1, McGraw
Hill.
Murphy, J., New Headway Video Beginner,
Oxford University Press.
I-B and II-B: Takemae, F. et.al., Our World Heritage,
Seibido.
LeBeau, C. and D. Harrington, Getting Ready
for Speech, Language Solutions Inc.
Moreover, the “Casual Talk” was included in the
regular curriculum combined with the rotation concept
of the “Rotation Mini-lecture”. At least two casual
talk days were scheduled in class A and B respectively.
Students had the first casual talk of the term with their
own teacher, and at least one other with one or two
other teachers. The year-end party was dropped not
only because of its unpopularity but also because of
its relatively little contribution to students’ motivation
and small opportunity to use English. The presentation
festival was kept with some minor changes.
English Shower III and IV (for second year
students)
English Shower ( III and IV), was started in April
2003 for second year students, [who had gone through
the first year English Shower program.] In order to
maintain the everyday English immersion concept of
the English Shower but because of scheduling
difficulty, it was decided that one 90-minute block
would be divided into two 45-minute blocks. That is,
two classes are back to back in one 90-minute block.
In reality, only 30-minute of class time has been
guaranteed and the effect on the students has been
rather negative. Thus, it was decided that the timetable
would be changed for the academic year 2004.
Based on the first year evaluation and the program
goals, the foci for English Shower III and IV were
determined as follows.
English Shower IIIA and IVA (Tuesday/Thursday):
English for international communication and
vocabulary building (idioms)
English Shower IIIB and IVB (Wednesday/Friday):
business English (+ business presentation), and
reading marathon
The following textbooks were chosen for the second
year English Shower.
III-A and IV-A: Buckingham, A. and N. Whitney,
Passport Plus: English for International
Communication, Oxford University Press.
Ward, B., Idioms for Everyone, MacMillan
Languagehouse.
III-B and IV-B:  Barnard, R. and J. Cady, Business
Venture 1, Oxford University Press.
Future Directions
The English Shower Program is still at a very
beginning stage and further adjustments and
amendments are necessary to fully establish its status
as an ESP (English for Specific Purposes) in line with
the university goals. To conclude this paper, I would
like to state five areas that need work in the English
Shower Program in the next few years to come.
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How do we…
1. train students to become autonomous learners?
2. achieve English for Specific Purposes (ESP), in
other words, train students to understand
requirements for business settings?
3. contribute to first-year college education? (e.g.,
in areas of learning strategies, etc.)
4. provide students with intercultural opportunities?
(e.g., T-SAP, e-mail exchange, TV conference,
international exchange meetings, etc.)
5. develop a self-study system? (e.g., CALL, etc.)
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